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We focus on quality in everything that we do. We 
recruit passionate people, deliver excellent teaching 

and training, and make a lasting impact. 

E X C E L L E N C E

I N T E G R I T Y

C O M M U N I T Y

T R U S T

L E A R N I N G

We do what we say we’re going to do. We are deeply 
and genuinely committed to our purpose and we do 

the right thing even when no one is looking.

We value people. We build community within our team, 
amongst our coaches, and within the communities we 

serve.  It is community that gives us a collective sense of 
purpose, and the resolve to overcome great challenges.

We provide autonomy for team members to 
accomplish the tasks expected of them and trust 

them to use creativity to achieve our goals.

We are constantly learning and seek to use our learning 
to improve ourselves and our programs. We deeply 

value and respect diverse perspectives and rely on open 
dialogue and honest feedback to improve.

TABLE OF TABLE OF 
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VALUESVALUES
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2020
EXECUTIVE

SUMMARY

1

2

3

4

Increased learner and coach numbers. We accepted 2469 learners into our after-
school programs in 2020, our largest annual enrolment to date, and offered 98 
teaching internships to coaches. We increased our partner school numbers in 
Durban from 6 to 9 and worked with a total of 45 partner schools last year. 

Innovation and Distance Learning. Our team innovated quickly and creatively 
to continue reaching our learners at a distance during lockdown. We were able 
to reach 72% of our learners using our distance strategies and retained 97% 
of learners in our programs during the year. We’re incredibly proud of this 
persistence in a difficult year with no face-to-face contact for nearly six months. 

Collaboration. Our team has grown substantially in the past few years, especially 
with the expansion into our third province (KZN) in 2019. This growth could have 
resulted in separation and distributed decision-making, but our team prioritised 
connection and collaboration. I believe this focus on sharing ideas and embodying 
our values of community and learning made all the difference in 2020. 
 
Sharing learning. We made our learning material and maths videos available on 
our website, through partner portals, and on our Facebook page. This content 
has been downloaded 7796 times since April 2020. 

Challenges. Uncertainty. Innovation. Resilience. Determination. These are a few of the words that come 
to mind when I think of 2020. Few organisations are able to innovate as quickly and respond to challenges 
as non-profits with their beneficiaries top of mind. 2020 made me even prouder of our team and our 
razor-sharp focus on the most important objectives at all times – reaching our learners and supporting 
our coaches.

I’m truly proud of the way our team responded to the challenges presented to us in 2020. We collaborated 
across all three provinces and plotted a way forward that allowed us to reach over 70% of our learners 
at a distance. We implemented a distance learning approach (nicknamed Operation Numeric Distance 
Learning, or ONDL by our team) that supported our learners through WhatsApp, SMS, distribution of 
DVDs, USBs, and printed resources. Our coaches created short instructional videos in English, isiXhosa, 
and isiZulu that were shared with our learners and widely distributed online, furthering the learning 
opportunities made available by our team last year. In addition, our coaches hosted consultation times for 
learners using WhatsApp allowing learners to engage on maths topics in real-time and receive assistance 
on challenging topics. 

I’m also proud that our model, of partnering with schools and connecting with parents, allowed us to 
connect quickly and consistently throughout the lockdown period. Our schools were very supportive of 
our efforts to implement distance learning strategies and assisted these efforts as well. Our learners’ 
parents were deeply grateful for the support our team was able to provide them to keep their children 
engaged during long periods where they were not in school. 

In 2020, we achieved:

Dear supporters, friends and partners
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We have shared our key metrics and evaluation results in the following pages. Alongside the 
impact that we have recorded for Numeric learners, we also have evidence of the impact of 
the pandemic on learning in South Africa in 2020. 

What is most striking is that we now have evidence of the tremendous learning losses 
experienced across the board for children in South Africa as a result of lockdown to prevent 
the spread of COVID-19. We have much work to do this year and in future to make up for lost 
time in 2020 and to continue to prepare learners for success. 

I am also encouraged that our annual results up until 2020 consistently showed a sizeable 
positive impact of the Numeric after-school program and we now have evidence that our 
in-person efforts are substantially more effective than distance-based approaches. We will 
continue to improve our efforts to meet learners at a distance this year and to implement 
our learnings from 2020. We will also seek to continue investing high-quality (and in-person, 
where possible) instruction in low-income areas. 

I would like to thank Sibonelo Nongcula and Stephen Kweza for taking on additional 
responsibilities during the last four months of the year while I was on maternity leave. I am 
thrilled to share that my husband and I were blessed with a healthy baby boy and I was able to 
take maternity leave with full confidence that our team and beneficiaries were in good hands. 
The leadership team at Numeric with the guidance and support of Sibonelo and Stephen 
facilitated our endline evaluation process, return to face-to-face instruction, and ended the 
year on a high note. 

My deepest gratitude goes to our team for your resilience, commitment, and focused passion 
for reaching our learners, no matter the challenge. You are truly the hardest working, most 
enthusiastic, and passionate group of people that anyone can have the pleasure of working 
with. Thank you for the difference you make every day. I am also grateful for the guidance of 
our board and the steadfast support from our funders.

On behalf of the team at Numeric and the beneficiaries who we serve, I would like to 
wholeheartedly thank our partners and sponsors for your continued support and for making 
our work possible. As lockdown hit, many of you reached out to me directly to offer your 
support, extend flexibility while we developed our response, and to offer encouragement. 
Thank you, these kindnesses and your consideration and support kept us going last year.  
Thank you for continuing to encourage us to strive for excellence and to make a meaningful 
impact in the lives of our beneficiaries and the future of South African education.

With gratitude,

Kristen Thompson 

5

6

Deepening partnerships. Our partnerships with schools, parents, and universities 
were tested and deepened last year. While we were not able to connect with these 
partners in our usual ways, we had to be creative in engaging them in our new 
approaches. As you’ll see in the following pages, our innovation and focus on 
partnerships led to the success of our distance learning project last year and will 
allow us to face the inevitably challenging year ahead. 

Expanding the leadership team. In 2020, we appointed Honjiswa Raba to our 
leadership team as our Operations Manager. In the time she has been with us she 
has already improved our operations, including improving our policies, enhancing 
our learner management system, redesigning our website, implementing 
our adapted evaluation process, and streamlining communication within the 
organisation. 
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WHY WE EXIST -
MATHS IN
SOUTH AFRICA
ICT specialists and engineers continue to remain at the top of the critical skills shortage list in South Africa 
and make up most of the jobs listed on the Department of Higher Education and Training’s 2020 list of 
Occupations in High Demand. Essentially, there is a shortage of skilled university graduates who can fill 
these roles and an excess of jobs available in these fields. This is a problem for South Africa’s economy 
and development as well as a problem for the young people who are not achieving their full potential. We 
believe that this challenge is created in the early years of schooling, where young South Africans do not 
build solid foundations in their maths knowledge. 

For young South Africans to succeed in competitive and intellectually demanding careers in corporate 
workspaces, they need to develop their logic, critical thinking and problem-solving skills.  These are 
skills that can be directly associated to having a solid understanding of fundamental mathematics. Having 
young people with these skills will help reduce poverty and allow these young people to impact their 
communities positively.

The current situation in South Africa is such that out of 1 122 114 learners who started grade 1 together in 
2008, 578 468 wrote matric in 2020. 233 315 of those learners wrote pure maths, and 30 882 passed with 
a mark above 60%. In other words, only 3 out of 100 learners who started school together passed maths 
with a maths mark that is 60% and above. There has been a notable increase in the number of learners 
who passed maths with a mark of 60% and above by 7086 leaners from 2019 to 2020. 

This graph demonstrates that though the number of learners who passed maths with above 60% improved 
in 2020, the raw number of learners who do so is very small and we still have a long way to go. We have 
learned from the worldwide crisis we experienced last year that the world is rapidly moving towards 
technology. South Africa has a significant amount of work to do to increase the number of learners writing 
and passing mathematics in order to keep up with our own demand and compete globally. 

At Numeric, we believe it is important to have a solution that focuses on both learners and teachers, to 
have maximum long-term impact. Reflecting on 2020, we recognise that learning losses were not only 
experienced by learners in school, but for B.Ed. students there were also significant disruptions in their 
ability to continue with their teaching practicals. 

Learners who wrote matric Learners who passed pure maths 
with 60% and above
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To solve this problem, Numeric focuses on two main activities: 
  
  After-school maths programs for primary school learners 

  Pre-service teacher development 

WHAT WE DO

Numeric learners apply to be part of our after-school maths program and those who are 
selected participate in a year-long intervention that helps build a solid foundation in 
mathematics that will help them succeed in high school and beyond. 

Our year-long teaching internships develop the next generation of teachers through maths 
content and pedagogy training, individualised mentorship, ongoing personal and professional 
development, and practical teaching experience. 

In 2020 we innovated, adapted our programs and implemented a distance learning approach (which we explain 

further in the following pages) to continue reaching our learners. The below results are for the in-person classes we 

had in terms 1 & 4 in 2020.

1

2

AFTER-SCHOOL 
MATHS PROGRAMS

Accepted 2469 learners into our programs

Delivered 20 hours of in-person contact time per class 

Achieved 90% average attendance of in-person sessions

Retained 97% of learners for the whole year 

Reached 65% female participants 

Worked with grade 6 and 7 learners 

Partnered with 45 primary schools in Cape Town, Johannesburg, and Durban

Supported over 14 500 learners since inception

1

2

Numeric After-School Maths Programs in 2020, we:

TEACHER DEVELOPMENT
OUR COACHES

Accepted 98 teaching interns into our year-long teaching internship  

Developed a coaching cohort comprised of 70% B.Ed. students

Recruited coaches from UWC, CPUT, UCT, UJ, and UKZN 

Improved the maths content knowledge of our 2021 coaches by 29% during our 
2020 December coach training 

Reached over 450 teaching interns to date

In 2020, we:
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UCT News   | UKZNDABA Online   | UWC News

Cape Talk   |   

eTV News

UWC News

RESPONSE TO 
COVID-19 LOCKDOWN

NUMERIC
IN THE NEWS

IMPACT

At the start of South Africa’s lockdown, we launched a distance learning project in order to reach our 
learners during lockdown with the support of our teaching interns. We used a combination of WhatsApp, 
Facebook, SMS & DVDs to reach our learners and we managed to reach over 70% of our beneficiaries. 
The learning tools we shared on these platforms were: 

• Videos in English, isiZulu & isiXhosa 
• Activities and easy-to-follow memos (for parents to check learners’ work) 
• Maths riddles
• Maths games

Our work in 2020 was featured in the following media outlets:

received distance learning instruction and support from the 
Numeric team

were engaged in our distance learning project. They facilitated WhatsApp 
groups, offered consultation time, made short instructional videos in 
home languages, created practice activities, and learned a tremendous 
amount about innovation and responding to changing needs as educators

of our digital content from our website from April to December 2020

of contact time delivered on average during the distance learning project

1748

72

7796

51

Operation Numeric Distance Learning LEARNERS

TEACHING
INTERNS

DOWNLOADS

HOURS

1 Coach: 20 Learners

Learning tools are 
also available on 
Numeric’s website

13 14
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https://ndabaonline.ukzn.ac.za/UkzndabaStory/Vol8-Issue31/UKZN%20Students%20Support%20Distance%20Learning%20Project
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https://omny.fm/shows/afternoons-with-pippa-hudson/science-tech-1-maths-support-via-whatsapp


Key Metrics 2016 2017 2018 2019 2020

Total Annual Budget R9.42m R10.01m R7.91m R9.53m R8.4m

Operating Sites 41 40 36 41 45

Classrooms 90 86 75 89 98

Learners Accepted 2084 2128 1889 2221 2469

Coaches1 85 92 75 89 98

Attendance Rate2 93% 94% 93% 91% 90%

Persistence Rate2      82% 85% 86% 85% 97%

Avg Learners p/class 23,2 24,7 25,2 25 25,2

Contact Hours3 100 924 96 104 20 + 51

Full-time Staff 15 14 15 17 17

HISTORY &
TRACK RECORD

1 Coaches are university students who complete a one-year teaching internship in our after-school programs.
2 Refers to in-person classes in the 1st and 4th terms
3 In-person hours in terms 1 & 4 plus distance learning hours in terms 2 & 3
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My daughter has scored 95% in maths in her final exam and she told me that she now loves and enjoys pure maths and 
she’s looking forward to pursuing pure maths when she gets to Grade 10 up to Grade 12 and beyond. Continue to do the 
great job that you are doing and help our African kids to tackle this tricky subject with ease, and please don’t forget to 
relay our humble appreciation and gratitude to the sponsors of this wonderful and essential programme.“
“

~  N u m e r i c  Pa r e n t,  C a p e  To w n

Just wanted to take this time to thank the coaches for the work you doing encouraging our kids from the time ye 
lockdown until now. I want to also encourage other kids to participate as I have seen a difference and enthusiasm 
from Nonhlanhla. Numeric, thank you and may god bless you abundantly for your patience and your time.

~  N u m e r i c  Pa r e n t,  C a p e  To w n

The work keeps the children busy, thank you. You’re the only ones that give children work. It has also 
assisted me to be able to teach and understand my child’s weaknesses and strong points. Moreover, 
understand my child and it taught me patience

~  N u m e r i c  Pa r e n t,  J o h a n n e s b u r g “

STORIES STORIES OF IMPACTOF IMPACT

Our learners come from low-income areas (townships) around Cape Town, Durban and Johannesburg. These areas are 
often informal settlements with poor access to services and increased violence and gangsterism. Our learners have limited 
access to well-resourced schools, which limits their ability to reach their full potential and succeed in life. In Khayelitsha 
alone, 89% of families are living below the poverty line earning R6,400 or less. Fewer than 30% of our learners live in homes 
headed by both parents, and only 36% of our learners’ parents have completed grade 12 or higher. 

Lusanda is a learner from KwaDabeka township in Pinetown and has attended her school 
since grade 1. She is typically a well-performing learner, but she feels that she can still do 
much better than she does, particularly in mathematics. Lusanda had the following to say 
about her experience at Numeric: 

“I heard about Numeric from school, and I was told that I would learn about exciting new 
methods of doing maths. I am happy to have discovered these different methods of solving 
maths problems and applying them to my school work. I have always loved maths, and I 
love it even more now. 

Since starting Numeric, my maths marks have improved. Because I wasn’t able to participate 
in the WhatsApp groups that were created for Numeric classes during the lockdown, I 
received a DVD with videos and activities. It was fun to learn some of the Numeric lessons 
in isiZulu, which is my home language. I had many activities to do at home during the 
lockdown to keep me busy. 

I think other learners could benefit from Numeric if they focus and study. They will gain 
more knowledge and increase their love for mathematics. I am excited to go to high school. I 
feel that I am ready to continue studying maths in high school and continue with pure maths. 
Thank you, Numeric.” 

LEARNERS AND PARENTS

Thank you very much Program Manager and coach for everything you’re doing for our children, 
you keep our children busy ....  Keep up the impressive work.

~  N u m e r i c  Pa r e n t,  C a p e  To w n

I would like to take this opportunity to thank the coach as well as the parents. The work 
that you give our children is very impressive and keeps them busy with very important 
school work. Parents we must make time and try to assist our children, by following the 
examples given. We must not just give them to do the work themselves, we must follow up, 
I’m also doing it and its working. Keep on doing the great work!

“ “

~  N u m e r i c  Pa r e n t,  C a p e  To w n

17 18



Our coaches are typically from theareas where we work, and often go on to teach in them as well. This means they also 
come from similar households and circumstances as our learners. Most of these students are first-generation university 
students as well. 

To qualify to study towards being a maths teacher in South Africa, one is required to achieve at least a 40% mark in 
mathematics. During their studies, an average B.Ed. student is required to complete a minimum of 10 weeks and a maximum 
of 30 weeks of in-class teaching throughout their entire four years of study. A combination of both content knowledge and 
pedagogy training is required in developing successful teachers.

COACHES

Elizabeth is a former coach at Numeric and coached for three years from 2018 to 2020. She 
was accepted as a teacher at Rand Girls High School before completing her qualification in 
2020. She is now a grade 8 – 10 maths teacher and is also studying towards her honours in 
education. Elizabeth had the following to say about her experience with coaching at Numeric: 

“When I applied for coaching at Numeric, I was interested in improving my teaching experience. 
My qualification is FET phase (grade 10 – 12) specific, and I am grateful to have learnt maths 
content for lower grades. I often have to go back to these basics in my classes, and I teach them 
with confidence, having had Numeric experience. 

One of the most surprising things for me when I joined Numeric was the baseline content test I 
wrote during the training boot camp for my first coaching year. I did not perform as well as I had 
expected, considering this was primary school maths, but I did well by the end of the training. 
Training throughout the internship also taught us to find creative ways of keeping the learners 
engaged and learning. I remember how discouraged I would get when I teach learners a topic 
for a few weeks and think they understand it only to get a 50% average for the test. This would 
challenge me to find creative ways with my mentor’s assistance to be creative in the classroom. 

Teaching through WhatsApp last year was a challenge. Sharing the videos we made with the 
learners was the most useful resource we made for them, as they would be able to see the 
lesson even if they were not in-class. I also attempted to use voice notes for the learners, 
but they would always understand better after seeing the video lessons. I enjoyed using the 
airtime incentive to encourage learners to keep being active in the group, and this increased the 
participation from 6 learners to 15 learners. 

I am grateful for the experience I had with the distance learning project in Numeric because it 
gave me an advantage when I started teaching. Rand Girls High School offered me the teaching 
job in September 2020, while I was still a student and still coaching for Numeric. I immediately 
applied all the lessons I learnt from running WhatsApp classes into my new role. Because the 
learners were on rotating schedules, this meant I wouldn’t be able to see them as often, so I ran 
WhatsApp classes when the learners were not at school.”

We continue to engage with and support our alumni on their journeys as educators. Due to the pandemic, we had to cancel 
the planned gatherings with our alumni in 2020, so we created a survey to learn more about where our alumni are and what 
they are currently doing. Our team reached out to our alumni by way of phone calls during lockdown in South Africa. 
We were able to catch up with 174 coaches in 2020 and found the following information: 

COACH ALUMNI

Currently teaching 

Continuing with studies 

Working in various fields

Not working, with a majority still seeking employment 

30%

7%

45%
18%
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Creating lasting and systemic change is at the core of our model. In order to deepen our impact, we partner 
with universities that train teachers to collaborate and improve the teacher training experience for long 
term impact on South Africa education. We currently partner with three teacher training universities, one 
in each of the provinces where we operate, the University of KwaZulu-Natal (UKZN), the University of 
the Western Cape (UWC), and the University of Johannesburg(UJ). Our offices are on campus at UKZN 
and UJ, giving us direct and frequent access to students, opportunities to collaborate with faculty, and 
opportunities to bring our partner school teachers onto campus. This community engagement brings the 
university more actively into the communities, improves learning opportunities and practical experiences 
for B.Ed. students, and brings our partner schools additional learning opportunities. By establishing 
and developing these partnerships, we seek to improve the teacher training experience and to build a 
pipeline of enthusiastic and well-equipped teachers for the long term in South Africa. 

All three of these universities are geographically close to the areas where we operate and are accessible 
to students from low-income areas (rural and township). Due to the lower entry requirements for a 
B.Ed. degree, our coaches often start their teaching internship with gaps in their own mathematical 
foundations that we work to improve during their time with us. 

Professor Bhekumusa Khuzwayo from the School of Science and Mathematics Education at the University 
of the Western Cape said participating students have a much better understanding of what to expect in 
the real world as a result of their exposure to teaching through Numeric. “They get first-hand experience 
in dealing with real challenges in teaching mathematics. I can see the students’ improved confidence as 
future teachers of mathematics … I also like that pre-service students become quite responsible and 
show an ability to make decisions independently because the experience offers them the opportunity to 
learn things on their own. They participate in various training opportunities with Numeric staff without 
the supervision of their lecturers.”

UNIVERSITY PARTNERSHIPSWe partner with schools in low-income areas. The government uses a quintile ranking system that is determined nationally 
according to the poverty of the community around the school, as well as certain infrastructural factors, with quintile 1 being 
at the bottom as the least resourced and quintile 5 being the highest resourced schools. Our learners are predominantly 
from schools in quintiles 2-4, with the bulk of our schools classified as quintile 3. These schools are in low-income areas and 
typically have class sizes ranging from 40-50 learners in a class. These class sizes result in very little individual attention, 
overburdened teachers, and poor academic outcomes.

SCHOOLS

Mr. Mangali was the school’s deputy principal when we started working with the school in 
2014 and is now the school principal. 

“I was added to the Numeric WhatsApp groups Numeric created for the learners in my 
school, and I was impressed by the level of interaction in the group. The learners were able 
to report which areas they were struggling with and get assistance. Even our own maths 
teachers were included in the group and were participating. They engaged with the group 
and were using the material even with the other learners in the school. 

The learners were engaging with the coaches in a way that surprised me. When they were 
given work, they responded and participated. This encouraged the teachers in the schools 
to use the WhatsApp groups to share some learning content with the learners and keep the 
lessons going. 

If only more children had more access to data and smartphones, I could see that this was 
a limiting factor, and not all Numeric learners could participate in groups. It was great for 
learners to see that these phones are not only for social media and games but also for some 
school work. 

One thing that stood out for me in the Numeric WhatsApp group was the level of parent 
engagement. They gave a lot of positive comments to share their appreciation for the 
activities their children were receiving. As the principal, my primary role in the group was to 
observe and help keep order when it was necessary. I believe it helps with both learner and 
parent participation and following the group’s rules when they see that the Numeric groups 
also have the school principal.”
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Impact is important to us and being able to measure it reliably is critical to everything 
we do. We contract an external monitoring and evaluation partner (Ukufunda 
Education Consulting) to make sure that the key metrics we report in terms of shifts 
in learner test scores and content knowledge improvement are objectively measured. 
We have also developed an online learner management system (LMS) that allows 
us to track learner performance, attendance, and various operational measures to 
facilitate ongoing monitoring of our programs. Each year we make enhancements to 
the learner management system that will make it easier for us to continue reporting 
consistent measures of attendance, persistence, and participating learners from 
year-to-year. 

The COVID-19 pandemic severely impacted the annual academic calendar in 2020 
and the operational model of each school, which had a negative impact on our 
endline evaluation schedule. Accommodating each school’s rotational schedule and 
managing the uncertainty of learner attendance meant that we were not able to test 
all learners as in previous years. 

To maintain integrity of the test results and the reliability of our evaluation measures, 
our evaluation partner recommended that we establish additional criteria for 
including a school’s results in our final averages. In the following results, schools 
where fewer than a third of learners wrote the endline test and schools where an 
insufficient number of treatment or control learners wrote have been excluded. These 
criteria will be applied to our evaluation results in following years as well. 

While our final results are lower than in previous years, we are pleased to see that the 
Numeric program continues to have a doubling effect, where participating learners 
improve by twice the improvement of their non-participating peers. We are, however, 
saddened by the learning losses across the board for all learners in 2020.

MONITORING & 
EVALUATION
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METRIC 2019 2020 Difference

Operating Expenses R9.5 mil R8.4 mil - R1.1 mil

Numeric Learners as % of total tested 35% 37% +2pp

Learners Tested 6282 6597 +315

Active Coaches 89 98 +9

Active Learners 2221 2469 +248

Active Classrooms 89 98 +9

Operating Sites 41 45 +4

Average Hours per Classroom 104 20 -84

Average Distance Learning Hours per Class - 51 +51

Average Learners per Classroom 25,0 25,2 +0,2

Attendance 91% 90% -1pp

Persistence 85% 97% +12pp

Gross shift in Test Scores (Numeric) 14,81 pp 5,65pp -9,16

Gross shift in Test Scores (Non-Numeric) 5,05pp 2,77pp -2,28

Net shift in Test Scores 9,76pp 2,87pp -6,89

Delta (Effect Size)5 0,82 0,25 -0,57

2020 RESULTS

Numeric learners improved by percentage points,5.65
percentage points,while their non-participating peers improved by 2.77

percentage point net shift.resulting in a 2.87

The most improved learner (a Numeric  learner) improved by percentage points42
over the year; from 13% to 55%. .

5Delta is calculated as the net shift in test scores divided by the standard deviation at baseline and it reports the size of the 
impact on the treatment group.

                      learners improve 2x more than their non-participating peers. 

learners

0

0

3

3

6

6

Non-participants

As the country went into a national lockdown, learners were stuck at home without any academic support. 
Their parents who are either not used to teaching their children themselves and are generally intimidated 
by school work or were not able to work with their children as they were essential workers, were now 
forced to become teachers. Our innovative distance learning project’s purpose was to continue supporting 
the learners and reduce the learning losses they would experience by being away from school and also to 
provide easy step-by-step guides for parents to follow when supporting their learners. 

We are also proud that our distance learning approach supported learners through lockdown and resulted 
in 97% of our learners staying in school and in our program after months of lockdown.

Learners participating in the Numeric program did not experience the learning losses experienced by 
those who only had normal schooling in 2020. The graph below shows that the improvement made by 
Numeric learners last year is equal to that of non-participating learners in previous years
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T E S T  S C O R E  I M P R OV E M E N T  ( P E R C E N TAG E  P O I N T S )

RESULTS BY SCHOOL
Numeric learners outperform their peers in 94% of our partner schools in 2020

2021 PROGRAM 
& TARGETS
As the entire Numeric team, we processed and reflected on learnings from 2020 and decided to implement 
a hybrid program this year that combines our face-to-face approach when it is possible and safe to see 
our learners with our innovative distance learning approach.

2021 PROGRAMS 2021 TARGETS

44 partner schools 

Accept 2400 learners 

90% Attendance 

85% persistence 

90 hours of contact time 
(both distance and in-person)

Distance Learning In Person

HYBRID APPROACH
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FINANCIALSFINANCIALS
Income Statement (R’k)
For the year ending 31 December

Balance Sheet
For the year ending 31 December

2018 2019 2020

Donation Income 9 014 9 426 9 755

Fee & Training Income 563 583 157

Other Income 279 257 401

Total Income 9 855 10 265 10 313

Program Costs 6 091 7 587 6 343

Administrative Costs 1 878 1 943 2 065

Total Costs 7 969 9 530 8 408

Surplus / Deficit 1 886 735 1 904

2018 2019 2020

Assets 2 369 4 774 7 998

Liabilities 135 1 805 3 125

Net Assets 2 234 2 969 4 873
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Results by Cluster (2020)
APPENDIX AAPPENDIX A

JHB Programs Grade Learners 
Tested

Num. 
Baseline 

(%)

Num. 
Endline 

(%)

Num. 
Shift 
(pp)

NP 
Baseline 

(%)

NP 
Endline 

(%)

NP Shift
(pp)

Std
Dev

Net 
Shift 
(pp)

Delta

Diepkloof 1 7 67 36,9 44,2 7,3 30,8 31,8 1,1 13,7 6,2 0,42

Diepkloof 2 6 23 17,9 27,1 9,2 13,6 19,2 5,5 8,0 3,7 0,46

Diepkloof 3 7 76 28,5 31,9 3,4 18,5 20,5 2,1 11,1 1,4 0,12

Diepkloof 4 6 20 16,9 22,0 5,1 18,4 20,1 1,7 11,5 3,4 0,29

Diepkloof 5 6 18 25,0 31,8 6,8 10,6 14,2 3,5 11,4 3,3 0,29

Diepkloof 41 25,0 31,4 6,4 18,4 21,1 2,8 11,1 3,6 0,32

Mofolo 1 7 176 32,2 40,9 8,7 23,8 27,0 3,2 14,3 5,5 0,38

Mofolo 2 7 60 36,6 45,7 9,1 30,4 33,6 3,2 11,2 5,9 0,53

Mofolo 3 6 42 16,6 17,1 0,5 14,2 14,0 -0,2 9,3 0,7 0,07

Mofolo 4 7 114 35,0 43,8 8,9 25,5 31,7 6,2 15,7 2,6 0,17

Mofolo 93 28,5 34,6 6,1 22,8 24,8 2,1 11,6 4,0 0,33

Pimville 1 6 81 22,4 26,6 4,1 16,3 19,5 3,2 8,6 0,9 0,11

Pimville 2 6 0 - - - - - - - - -

Pimville 3 6 86 22,2 25,2 3,0 14,5 16,8 2,4 8,7 0,6 0,07

Pimville 4 6 55 19,8 24,0 4,2 15,1 19,0 3,9 8,0 0,3 0,03

Pimville 5 6 and 7 177 31,8 39,2 7,4 19,4 22,8 3,4 11,3 3,9 0,35

Pimville 68 25,6 31,3 5,7 18,8 21,5 2,8 10,6 3,0 0,26

JHB Averages 68 25,6 31,3 5,7 18,8 21,5 2,8 10,6 3,0 0,26

DBN Programs Grade Learners 
Tested

Num. 
Baseline 

(%)

Num. 
Endline 

(%)

Num. 
Shift 
(pp)

NP 
Baseline 

(%)

NP 
Endline 

(%)

NP Shift
(pp)

Std
Dev

Net 
Shift 
(pp)

Delta

Clermont 1 7 113 30,2 34,5 4,3 21,3 26,9 5,6 10,9 -1,2 -0,11

Clermont 2 7 111 26,2 33,1 6,8 22,6 26,2 3,6 14,0 3,2 0,23

Clermont 3 7 134 23,5 30,5 7,0 16,9 20,8 3,9 10,1 3,1 0,31

Clermont 4 7 129 28,3 35,4 7,1 26,7 31,9 5,3 13,2 1,8 0,14

Clermont 119 26,6 32,7 6,1 20,3 24,6 4,3 11,7 1,7 0,14

Tshelimnyama 1 7 109 26,1 33,0 6,9 21,0 21,5 0,5 9,2 6,4 0,70

Tshelimnyama 2 7 136 21,5 32,3 10,8 17,4 22,5 5,2 8,7 5,6 0,64

Tshelimnyama 3 7 101 24,5 32,5 8,0 19,0 24,1 5,1 9,9 2,8 0,28

Tshelimnyama 4 7 129 16,4 20,6 4,2 13,6 16,5 2,9 9,9 1,3 0,13

Tshelimnyama 5 7 161 31,6 43,6 12,0 30,0 35,5 5,5 10,8 6,5 0,60

Tshelimnyama 127 24,0 32,4 8,4 20,2 24,0 3,9 9,7 4,5 0,47

DBN Averages 124 25,0 32,5 7,5 20,2 24,2 4,0 10,4 3,5 0,35

CPT Programs Grade Learners 
Tested

Num. 
Baseline 

(%)

Num. 
Endline 

(%)

Num. 
Shift 
(pp)

NP 
Baseline 

(%)

NP 
Endline 

(%)

NP Shift
(pp)

Std
Dev

Net 
Shift 
(pp)

Delta

Khayelitsha 1 7 85 33,1 37,6 4,6 26,2 26,6 0,4 14,9 4,2 0,28

Khayelitsha 2 7 58 30,6 33,6 3,0 24,5 27,3 2,8 10,2 0,2 0,02

Khayelistha 3 7 61 26,9 29,8 3,0 23,1 23,4 0,3 11,0 2,6 0,24

Khayelitsha 4 7 73 49,9 53,4 3,5 42,0 42,6 0,7 12,9 2,8 0,22

Khayelitsha 5 7 63 24,5 27,0 2,5 21,4 23,5 2,1 13,6 0,4 0,03

Khayelitsha 6 7 118 32,6 36,6 3,9 25,1 27,1 2,0 11,9 1,9 0,16

Khayelitsha 7 7 63 32,8 36,7 3,9 24,6 27,4 2,8 12,4 1,2 0,09

Khayelitsha 8 7 126 35,9 38,7 2,8 28,1 28,2 0,1 13,2 2,7 0,20

Khayelitsha 9 7 73 36,6 38,9 2,3 25,8 26,7 0,9 12,7 1,3 0,10

Khayelitsha 10 7 39 36,4 37,4 1,1 24,7 25,8 1,1 11,7 -0,1 -0,01

Khayelitsha 76 33,9 37,0 3,0 26,5 27,8 1,3 12,4 1,7 0,13

Mfuleni 1 7 156 37,2 44,4 7,2 25,9 29,8 3,9 12,4 3,2 0,26

Mfuleni 2 7 125 30,4 44,7 14,3 24,8 28,1 3,3 10,9 11,1 1,01

Mfuleni 3 7 150 23,5 25,5 2,1 20,2 20,6 0,4 10,7 1,7 0,16

Mfuleni 4 7 199 29,4 37,5 8,2 22,3 25,4 3,1 12,4 5,1 0,41

Mfuleni 5 7 76 26,1 33,5 7,4 25,7 27,9 2,2 11,9 5,3 0,45

Mfuleni 6 7 43 23,0 29,5 6,5 10,0 19,0 9,0 11,1 -2,5 -0,23

Mfuleni 125 28,2 35,8 7,6 21,5 25,1 3,6 11,6 4,0 0,34

Mitchells Plain 1 7 83 38,6 45,2 6,7 26,7 33,8 7,0 14,2 -0,4 -0,03

Mitchells Plain 2 7 21 52,1 56,9 4,8 35,7 36,7 1,0 16,5 3,8 0,23

Mitchells Plain 3 7 59 59,2 60,1 0,9 45,9 45,9 0,1 18,6 0,8 0,05

Mitchells Plain 4 7 133 30,1 33,2 3,1 29,7 29,6 0,0 15,0 3,1 0,21

Mitchells Plain 5 7 23 46,3 44,1 -2,2 25,8 26,2 0,4 18,5 -2,5 -0,14

Mitchells Plain 6 7 67 41,5 43,2 1,7 31,2 31,8 0,6 17,5 1,1 0,06

Mitchells Plain 64 44,6 47,1 2,5 32,5 34,0 1,5 16,7 1,0 0,06

CPT Averages 86 35,3 39,4 4,1 26,8 28,8 2,0 13,4 2,1 0,17

Please note: Results include results for learners in the year-one Numeric program only and exclude year two class-
rooms. School names are obscured to protect learner privacy. 
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info@numeric.org
+27 21 447 0678
www.numeric.org

Cape Town Office
28A Waverley Business Park
Observatory, Cape Town
7925

Johannesburg Office
UJ Soweto Campus
TW Kambule building
Office A9
Soweto

Durban Office
UKZN Edgewood Campus
121 Marianhill Road
Pinetown, Durban

NPC Registration Number: 2012/127766/08
NPO Registration Number: 137 245
Section 18A Public Benefit Organisation: PBO 930 040 515
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www.numeric.org

Our work would not be possible without the generous 
support of our sponsors. 

Aeon Investment Management (Pty) Ltd
Community Chest

Concor Construction (Pty) Ltd 
Datafinity 

David and Elaine Potter Foundation
ESquared Investments (Pty) Ltd 
Eurobyte Technology (Pty) Ltd

Hatch Africa (Pty) Ltd 
Instinctif Partners (SA) (Pty) Ltd

IQRAA Trust
ITEC Cape Town 

Itec Tiyende (Pty) Ltd
Maitri Trust

Mapula Trust
MediaHeads 360

Moneyweb (Pty) Ltd
Oppenheimer Memorial Trust

Philanthropy Initiative with Employees of Allan Gray (RF) NPC
Rotary Club of Kirstenbosch

Rotary Club of Sea Point
Spring Light Gas (Pty) Ltd
Victor Daitz Foundation
Woolworths MyVillage

And several individual donors who we choose to thank anonymously. 

We are so grateful for your support and thank you for your 
investment in education and South Africa’s future.


